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Our Values and Behaviours 
 



 

Respect  

Everyone is included.  
Ourselves, each other and the 
environment.  

Honesty  

And 

 Integrity  

Trust, transparency and eth-
ics. All voices are heard.  

 

Professional  

Growth  

Enthusiasm, effort and ac-
countability. Continuous effec-
tive professional learning. 

  

Sense  

of  

belonging 

Support, openness and friend-
ship. Working together to-
wards the same purpose.  

Innovation  

and  

Creativity  

Everyone is willing to be chal-
lenged, to take risks, and to be 
innovative in striving for ex-
cellence.  

Engagement  

in  

Learning  

Ongoing participation, collabo-
ration and reflection. Relevant, 
authentic learning, appropri-
ate for each learner.  



Our Purpose 

We share the purpose of 
ensuring our children and 

students are supported, 
encouraged and challenged in 

their learning. 



Vision 

A leading centre for innovation, 
creativity and excellence in 

teaching and learning 



Mission 

Enriching lives through learning 





Scoping Documents 



Our commitment 
“Whatever made organisations successful in the past WON’T in the future” 

    Lew Platt Chairman and CEO,Hewlett-Packard 
 
Taroona High School is committed to becoming a leading centre of innovation, 
creativity and excellence in teaching and learning.  We will achieve this by exploring 
possibilities for improving, enriching and enhancing all aspects of the schools opera-
tions, and by identifying and using best practice.  As educators we will work with stu-
dents to explore ways to construct new paradigms of schooling and provide a ser-
vice to learners in a variety of old and new contexts. Taroona High School will con-
tribute to, and assist develop, a system of ‘schooling’ suited to the needs and aspira-
tions of both individuals and groups as they contribute locally and globally to a 21st 
century world.  
 
‘Human history,” George Orwell wrote. “becomes more and more a race between 
education and catastrophe.” Taroona High School will not rest on its laurels but take 
account of the changes that are upon us in this state, nation and the world.  We will 
ensure our students are ready for the future. We will work with our students to explore 
ways to create preferred futures for themselves and the communities of which they 
are members.  By exploring and developing new methodologies and pedagogies 
we will provide our students with the skills, knowledge and understandings required to 
operate in a ‘just in time’ learning framework.  Our goal is for all students to be com-
petent, innovative and discerning users and creators of knowledge in an information 
rich world. 
 
In ‘Creating the Future School’, Headley Beare wrote: 
 
“Quality education involves far more than just learning useful things. Schools become 
famous when they are also able to provide great teaching, to foster the magic of 
learning, and to build in young learners a profound sense of responsibility, and won-
der about the cosmos. Parents will go to great lengths – personally, financially, geo-
graphically – to place their children with educators who are inspiring, who are crea-
tive persons, who are aware of the transcendent, who are capable of being stunned 
by wonder, fascination, dread, who can handle what Rudolf Otto calls ‘ a clear 
overplus of meaning’ (Otto, 1950). Those teachers provide an education that trans-
forms the learner.” 
 
Taroona High School embraces the challenge, of providing such an environment for 
our students. 



 
By focusing on the ‘whole child’, every aspect of the school’s activities is likely to 
contribute something to the following three general purposes of schooling.  
 

 Acculturation of young people into society 
 Education for employment 
 Personal formation. 

 
The emphasis of these aspects is a changing landscape and we will work with stu-
dents, parents and our community to strike an appropriate balance. 
 
These purposes will prompt teams to ask, among others, the following questions of 
each activity at every level of the school organisation: 
 
Acculturation 

 In what way does an activity contribute to the skills, knowledge, com-
petencies and attitudes a student needs in order to become a fully 
functioning citizen of society?  

 Does this activity or enterprise formally provide for the conventional rites 
of passage which successively induct the learner into full membership of 
our society? 

 
Preparation for the ‘world of work’. 

 In what respects does an activity help to prepare the student for satisfy-
ing, life-long, productive work, suited to this student’s particular skills and 
abilities? 

 Does this activity provide opportunities for contextualised real world 
learning? 

 
Personal formation 

 In what way does this activity contribute to the formation of a well-
rounded, balanced, creative, altruistic and personally secure human 
being? 

 In what way does this activity promote connectedness with others or 
contribute to a students sense of responsibility to and for others? 

 
Strategic action teams will explore way to improve the educational outcomes of all 
students who attend the school.  They will identify current best practice as a bench-
mark for their teams and then seek ways to improve.  By exploring a range of possi-
bilities they will support the work of other teams and individuals as we work to ensure 
that learners at Taroona High School are provided with every opportunity to 
achieve both individual and collective excellence. 
 
At Taroona High School every student’s mind should be stretched.  Every student, 
without exception, should be able to succeed at something consequential. As a 
school we accept the challenge of making sure that every student experiences 
that jolt of self–discovery and confidence that emerges from doing something of 
obvious importance exceedingly well.   



Know every Students’ story 
Introduction 
 
Taroona High School sees the education of the whole person as the right thing to do 
morally, as we nurture the next generation of leaders and citizens. Advocacy for our 
students as learners and for learning is at the heart of our mission. Taroona High School 
recognises that optimal learning is dependent on ‘knowing every student’s story’  as only 
then can we truly meet  the individual learning needs of all students in every activity in 
which they participate, as individuals or team members. 
 
If our students are to master learning then they need to be physically and emotionally 
healthy. They need to be well fed and safe. They need to be intellectually challenged and 
have supportive adults who know them well and care about their success. And they need 
to be interested and engaged in what they are learning.  

 
Taroona High School recognises that successful young people are knowledgeable, 

emotionally and physically healthy, motivated, civically inspired, engaged in the arts, 
prepared for work and self-sufficiency, and ready for the world beyond their own borders. 

Together these elements support the development of a young person who is healthy, 
knowledgeable, motivated and engaged. 

 
Being mindful of the domains of learning; meta-cognitive and cognitive, affective, 

personal and social, developmental and other individual difference factors as described 
by Lambert and Mc Combs (1998), as a learner-centred school Taroona High focuses 

simultaneously on both the learner and the learning process.   
 

Taroona High School will couple a focus on individual learners ( their heredity, 
experiences, perspectives, backgrounds, talents, interests, capabilities and needs) with a 
focus on learning (the best available knowledge about learning and how its occurs and 

about teaching practices that are most effective in promoting the highest levels of 
motivation, learning, and achievement for all learners).  This dual focus will inform and 

drive educational decision-making in the school. 
Transferring the theory, and exploring possibilities, for a learner centred school into 

actual practice is the challenge of this initiative for all members of the school community. 
 

Ted Sizer, as Chairman of the Coalition for Essential Schools, clearly articulated the 
challenge this poses for teachers in terms of the learner 

 
“ I cannot teach a child well, whom I do not know well.  How can I teach that child 
well, if I do not know her enthusiasm or why she makes mistakes or what seems 
to be out of sorts for her at any given moment, or what is behind her at home. 

And no two children are alike.” 
  Sizer, T.(2000) Address to the Fall Forum 2000 

 
“It is inconvenient that students learn in different ways and that they have 

differing enthusiasm. But unless we face up to that inconvenience then we will not 
teach them well at all.” 



   Sizer ,T (1999) ‘No Two are Quite Alike” Educational Leadership 57.1 
 
Aim: 
 
To ensure that every instructional decision made by classroom teachers, and 
administrators, is informed by our knowledge of individual learners and an understanding 
of the learning process. 
 
Methodology: 
 
Through a process of review, reflection and investigation build our capacity to individualise 
our curriculum. 
 
Develop strategies to work with families and our community to ensure students are 
prepared to learn and receive the support they need. 
 
Investigate best practice in the areas of pastoral care, mentoring and advocacy and use 
this to develop a highly supportive learning environment within the school and beyond. 
 
Develop best practice processes to ensure that all students are well known within, and 
have a sense of belonging, to their school community. 
 
Implement processes that connects the school with families to promote a connected 
environment supportive of continuous improvement and high achievement across all the 
academic, personal and social domains of learning. 
 
 
Related Initiatives 
 
The initiative places students and their learning at the centre of our practice. 
 
It will link strongly to these initiatives: 
 Focus on staff learning 
 Develop and support innovative learning programs 
 Develop effective systems for learning and communication 
 Look to the future 
Gather and use information 
 
Relevant KPI’s 
 
This initiative links directly to the following KPI’s 
 
 Participation 
 Inclusive practice 
 Learning and collaboration through ICT 
 Student summative assessments 
 National benchmarking data 
 Student attitudes to school 
 Individual BSC’s for students 



Developing Effective Systems 
for Learning and 
Communication  

Introduction 

Our aim is for Taroona High School to become a leading learning organisation.  To ac-

complish this we need to develop inclusive collaborative structures, effective communica-

tion channels with an emphasis on people working in teams, integrated professional de-

velopment programs and learning-focused leadership.  We need to develop a school cul-

ture that encourages risk taking, allows an exchange of honest and candid feedback, 

celebrates success, has a strong focus on the needs and achievements of students and 

encourages continual personal growth.  There needs to be an active commitment to con-

tinuous improvement.  School structures need to support organisational learning and al-

low for greater participation in decision making by all stakeholders.  This all needs to be 

supported by the provision of adequate and appropriate resources to ensure our learning 

organisation flourishes.   

 

“The traditional structure of secondary schools, perhaps more than any  other structure, 

impacts sharply on what teachers do and how students respond.  The way a school is  

organised  imposes limits on how teachers work together to exchange ideas, to share in-

formation about students and to become involved in decision-making.  Of course, organ-

isational structures do not automatically determine what happens in a school – people 

do.  But organisational structures do influence the culture significantly.” 

 Kiddey, P, Robson, G, Make their Heads Spin! (Curriculum Corporation, 2001) 

 

We need to develop an organisation that enables close, sustained relationships among 

students and staff.  More personalised and less fragmented structures are favoured – 

these allow teachers to know students better and hence leads to increased students 

achievement, more positive feelings towards self and school, and more positive behav-

iour.  There needs to be a focus on less departmentalisation, the use of teaching teams, 

structures that allow greater continuity in learning and less fragmentation of learning.  

We need to provide students with challenging and relevant learning experiences and ones 

that promote deeper understanding and cater for the individual needs of students. 



Aim 

To review and audit the systems for learning and communication that currently exist at 

Taroona High and to develop structures which optimise the learning outcomes for all. 

Methodology 

Evaluate the systems and structures currently in place, gather and evaluate structures and 

systems used by other learning organisations and use this information to develop sound 

systems and structures of our own. 

Related Initiatives 

This initiative is strongly related to the: 

 Gather and use information initiative 

 Look to the future initiative 

 Develop and support innovative learning initiative 

Know every student’s story 
 

Relevant KPIs: 

This initiative links directly to the following KPIs: 

 Management of curriculum and learning 

 School Improvement Plan 

Access and use of internet portal 
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Gather and use information 

Introduction 
 
Taroona High School is committed to building a culture of continuous improvement 
across all areas of the school, including connections to the broader school community. 
This culture of improvement needs to be evidenced and supported at all levels of the 
organisation: teachers, students, teacher aides, ancillary staff, parents and relationships 
with learning services and corporate. 
 
The challenges facing high schools today reflect the multiple dimensions of a twenty-first 
century society that have created many new demands for reform. The past decade has 
brought an unprecedented commitment to educate all students to be effective thinkers, 
problem solvers, and communicators who can participate as members of a global 
economy and technological society. 
 
Schools can no longer afford to be “successful” with only a portion of their students. The 
success of all students is the most recent expectation from policymakers, communities, 
administrators, teachers, and others. Increasingly, schools are expected to use data for 
improvement and to provide evidence that programs and instructional practices are 
preparing all students to develop essential knowledge and skills. 
 
The growing emphasis on educational standards, equity, continuous improvement, and 
accountability that now drives high school reform is fuelled by widespread recognition 
that schools must become high-performing organizations if they are to prepare all 
students to succeed in the twenty-first century. 
  
Today, our students represent an unprecedented level of diversity—in abilities, learning 
styles, prior educational experience, attitudes and habits related to learning, language, 
culture, and home situations. The challenge of educating these students requires new 
capacities for schools and new orientations for the educators who make decisions that 
influence students’ lives. 
 
 It requires a commitment to basing these decisions on sound information rather than 
assumptions and subjective perceptions. The capacity to access and effectively use many 
types of data from multiple sources is critical to realising a vision of high school 
education that embraces the belief of high expectations for all students. 
The process of creating learning environments that support the individual success of each 
student must incorporate both the willingness and the capacity to continually examine 
the results of our efforts. This principle of continuous improvement requires the best data 
available. 
 
This data will focus on the three questions raised by Hattie (Research Conference 2005): 

1. Where are we going? 
2. How are we going? 
3. Where to next? 



 
Understanding and using data about school and student performance are fundamental to 
improving schools. Without analysing and discussing data, schools are unlikely to identify 
and solve problems that need attention, identify appropriate interventions to solve those 
problems, or know how they are progressing toward achievement of their goals. Data are 
the fuel of school reform. 
…In short, using data separates good schools from mediocre schools. Schools that are 
increasing student achievement, staff productivity and collegiality, and customer 
satisfaction use data to inform and guide their decisions and actions. Data use essentially 
sets a course of action and keeps a staff on that course to school improvement and 
student success. 
(J. Killion & G. T. Bellamy, 2000) - Killion, J., & Bellamy, G.T. (2000, Winter). On the job: 
Data analysts focus school improvement efforts. Journal of Staff Development, 21 (1), 27
-31. 
  
Aim: 
Critically reflect on existing ways of collecting data and information and examine how: 

 Data can uncover problems that might otherwise remain invisible. 
 Data can convince people of the need for change. 
 Data can confirm or discredit assumptions about students and school practices. 
 Data can get to the root cause of problems, pinpoint areas where change is 

most needed, and guide resource allocation. 
 Data can help schools evaluate program effectiveness and keep the focus on 

student learning results. 
 Data can provide the feedback that teachers and administrators need to keep 

going and stay on course. 
 Data can prevent over-reliance on standardized tests. 
 Data can prevent one-size-fits-all and quick solutions. 
 Data can give schools the ability to respond to accountability questions. 
 Data can build a culture of inquiry and continuous improvement. 

(Love, N. 2000). Using data - Getting results. Collaborative inquiry for school-based 
mathematics and science reform. Cambridge, MA: Regional Alliance at TERC. 
 
Methodology: 
The ‘team’ will: 

 Collaboratively choose what information and data to gather. 
 Make informed decisions on how to analyse the information and data gathered. 
 Acknowledge that analysis separates a research project form a ‘paper’. 
 Think about practical and intellectual considerations when deciding which 

methodologies to employ. 
 Use action research to determine best practice models/most suited to our 

situation. 
 Use of qualitative and quantitative data will be explored, implemented and then 

evaluated. 
 
Related initiatives: 
Focus on staff learning 
Know every student’s story 
Develop effective systems for learning and communication 
Look to the future 
 
Relevant KPI’s: 
Feedback and appraisal 
Participation 
Student summative assessments 
Literacy, Numeracy. SOH – Science - ICT data. 



Develop and support 
innovative learning 

Introduction:   
As members of a dynamic learning community we are constantly making educa-
tional decisions and when we choose one innovation over another, that decision, 
like any aspect of our work is loaded with taken-for-granted assumptions.  Not 
only should the innovation be an attempt to improve learning outcomes it will in 
someway impact on the learner’s life chances.  Therefore, what we count as learn-
ing and how we assess if learning has taken place will be a reflection of what we 
consider to be the purpose of schooling at THS.   
 
In this process we are challenged is to ask our selves, how can we reconcile the 
principles of the school improvement plan agenda with the constraints of formal 
systemic curriculum and assessment policies, and our traditional modes of in-
struction and interaction? (Seaton, 2001).  Do we focus on the push for a stan-
dard based reform that has as its primary focus individual student outcomes as a 
means of meeting the system needs or do we challenge the system to make fun-
damental changes that will positively affect all learners on their journey through 
life-long learning? 
 
The key question for us as learners and as key partners in the learning accumu-
lated by others in our school community ought to be “Whose innovative learning 
do we develop and support?”  
 
Do we continue with our traditionally approach to addressing issues of learning 
centred on the assumption that learning is an individual process, that it has a be-
ginning and an end, that it is best separated from the rest of our lived experi-
ences, and that it is the result of planned linear teaching program.  We assess 
with tests and assignments, where knowledge is demonstrated out of context, and 
where collaboration for many is seen as cheating.  The result is that a fair number 
of would be learners perceive learning as irrelevant and leave our school feeling 
that learning is boring and arduous, and that they are not really cut out for it. 
 
Or do we aim to construct a community of learners where learning is centred in 
the context of our lived experience of participation in the world?  Is it possible for 
us to assume that learning is as much a part of human nature as eating or sleep-
ing, that it is both life-sustaining and inevitable - and given the chance we all 
come to feel that we are quite good at it?  Is it possible for us to take the view 
that learning is fundamentally a social phenomenon?  What kind of understanding 
would such a perspective yield on how learning takes place within our community 
and what is required to support it?  (Wenger 200?) 

 
 
 



 
Aim:  

Explore the relationship between teaching and innovative learning.  Develop in-
novative practice based on contemporary views of learning, learners and knowl-
edge and clearly supported by a strong valid and credible research base. 

 
Methodology:   
 

Find and learn to use theoretical tools for examining the dynamic between 
pedagogy, curriculum and assessment.  (Reading, group discussion,)  
 
Linking theories of Change, Learning, Learners and Learning Organisations 
 
Examine innovative learning in practice – THS, UTAS, Other schools - Observa-
tions 
 
Active Research: (Theory into practice. Practice into theory) 

 
Related Initiatives:   
 
Gather and use information 
Develop effective systems for learning and communication 
Focus on staff learning 
 
Relevant Key Performance Indicators: 
 
Participation ( + staff engagement) 
Student attitudes to school 
Parent Opinion 
Summative Assessment/Nat Bench Marks 
 
 
 
 
 
 
 
 
 
 
 



Focus on staff  learning 

Introduction: 
 
At Taroona High, we aim to support and value each other, collaborating to continually 
develop our knowledge, understanding and skills.  If we wish to continuously improve the 
quality of our school, then we need to understand what we must know and do to improve 
student learning (Fraser, 2005).  School communities need to develop a culture where 
schools are seen as places where both adults and students learn, where professional 
learning is a normal part of every adults routine rather than something extra 
(Professional Learning in Effective Schools, 2005).  The culture of a learning-centred 
school is one of a learning organisation where everyone is a learner, adults included.  
Adults learn to know their students; they learn in order to develop their teaching; and 
they learn as a result of their interactions with students.  They model the inquiry process 
for their students and for each other.  In sum, all inhabitants of the school are students 
[learners].  Consequently, they becomes we, and everything contributes to the prevailing 
culture of inquiry (Senge, 1990).  Our school community (students, teachers, ancillary 
staff and parents) needs to create an understandable and common language within the 
school to enable all to learn and grow together. 
 
Fulton (2007) believes that we need to create professional learning communities where 
we have a supportive environment created by teams of people working together to im-
prove learning.  Further to this, professional learning needs to be in bedded the culture 
of the school and be seen as some thing that is lifelong and continuous.  It is also vital 
that as educators and professionals, we update our skills and knowledge, not only in re-
sponse to a changing world, but in response to new research and emerging knowledge 
about learning and teaching (The Professional Learning of Teachers, 2004). 
 
A core question that needs to be answered to then support the professional learning of 
staff is: What is effective professional learning?  Some studies have shown that effective 
professional learning runs at odds with traditional professional development programs in 
the form of one-off seminars, conferences and workshops. Research shows that one-off 
events usually do not appreciably enhance the learning of teachers or their students. 
They only work when they provide opportunities for teachers to test their learnings in the 
classroom and include follow-up and feedback (McRae et al. 2001; Hawley & Valli 1999; 
Little 1999). 
 
To enhance professional learning at Taroona High, we need to provide encouragement 
and foster an environment that values sharing, trust, risk-taking, experimentation, col-
laborative inquiry and self-assessment.  Professional Learning opportunities need to be 
relevant; allow people to develop the knowledge, practices and attitudes that are needed 
to achieve agreed goals and expectations.  The effectiveness of professional learning 
needs to be continuously evaluated in terms of the impact it has on student achieve-
ment. 
 
 
 
 



Aim: 
To create a culture of life long learning and continuous improvement which is informed by 

current research and the world as we know it. 
To develop teams which work collaboratively to improve student achievement. 
To create a learning community that includes adults and students learning together. 
 
Methodology: 
To investigate, identify and implement best practise in professional learning. 
Coaching for improvement . 
For staff to model learning. 
For staff to maintain a professional learning journal including reflection on PD, implemen-

tation and future planning. 
To develop and implement a successful professional learning feedback mechanism. 
 
Related Initiatives: 
Know every person’s story 
Build team capacity 
Develop and support innovative learning 
Gather and use information 
Look to the future 
Develop effective systems for learning and communications 
 
Relevant KPIs: 
Individual Learning Plans (ILP’s) 
Individual Balanced Scorecards 
Staff engagement 
Feedback and appraisal 
Staff Insight Feedback 



Build team capacity 

Introduction: 
 
We aim to build the capacity of every  person to work collaboratively and produc-
tively in a team situation.  
 
The rationale underlying the creation and operation of effective teams is the crea-
tion of small and effective learning communities for those involved, for adults and for 
students. 
 
Research into effective learning has shown that learning is individually processed but 
socially supported (Vygotsky 1978). It is dependent on the reflection that comes from 
discussion, collaboration, sharing and building knowledge with peers, as well as with 
those who are more experienced or advanced in a topic or area of inquiry.  
 
Newman and Wehlage, 1995, found that teaming reduces staff isolation, increases 
the sense of collegiality with colleagues, increases sharing of ideas and resources 
and capitalises on others strengths. Reported benefits for students have included im-
proved academic performance and improved attitudes towards school and leaning 
(Erb, 1997). 
 
The School Management Team values of Engagement in Learning, Professional 
Growth and Sense of Belonging are all strongly supported through staff and students 
developing the capacity to work effectively in teams. As schools are expected to 
develop these skills in their students, they need to be successfully modelled by the 
adults on site. 



 
Aims: 
To identify what it is that constitutes an effective team. 
To develop teams which work collaboratively to plan, implement and monitor learning, 
curriculum delivery and services across all sectors of the school. 
 
Methodology: 
 Gather data on the present operation of teams working within the school. 
 Evaluate current team performances, identify strengths and assess all aspects for im-
provement. 
 Investigate examples of best practice of collaborative teamwork elsewhere in terms 
of knowledge and skills, human resources and facilities. 
Develop these examples into our own practice in all areas of the school. 
 
Related Initiatives: 
 Know every person’s story 
 Focus on staff learning 
Deliver and support innovative learning programs 
 
 
Relevant Key Performance Indicators: 
 
 Inclusive practice 
 Staff engagement – including a sense of belonging as well as levels of collaboration 
 Staff, student and parent feedback 
 Curriculum organisation 
Use of facilities 

 
 
 
 
 

 
 

 



INTRODUCTION 
 
Taroona High School strives to be a leading centre for innovation, creativity and 
excellence in teaching and learning. 
 
To achieve this we must be in a position to respond to the challenges of significant change 
in the future. 
 
Some inkling of the profound changes ahead can be gained from Professor David 
Hargreaves who notes that “The current predictions are of radical, deep and pervasive 
changes to schooling … new ways of viewing knowledge, new ways of conceiving planetary 
systems, new patterns of interactions across the world, new meanings and definitions for 
the world of work, new approaches to birth control, child bearing and child rearing, and 
powerful new information technology which not only speeds up access to the volumes of 
information, but in many ways supersedes print material…” 
 
“The traditional education system must be replaced by a “polymorphic” educational 
provision – an infinite variety of multiple forms of teaching and learning.” 
           Beare p2 
 
Taking a longer term view is therefore not an indulgence but a necessity. 
 
But what long term view should we take? If we knew what was going to happen, we could 
plan for it. But the future is far from certain. So, the issue is how should we structure our 
schools and how should we teach and learn today in order to be able to respond in this 
rapidly (but uncertainly) changing future? 
 
The first thing is that the school master plan must itself be attuned to the future, must 
have built into it mechanisms for scanning the future, and must be capable of adapting 
itself in response to these changes to ensure that it meets global best practice.  The 
master plan must be fluid, vibrant and vital. 
 
This responsiveness will influence both teaching and learning ‑ and so it must if our 
students are to be provided with an education that helps them take on the challenges of 
an ever changing world. 
 
The second strategy that we might adopt is to imagine alternative futures and give 
consideration now as to what we would do if the world began to move in one or the other 
of these alternative directions. This is the world of scenario planning. For example, 
interestingly, ‘polymorphic education’ may result in creating more frequent, more direct 
and deeper links and partnership with the community. We will need to explore a range of 
innovative and unique means to engage the community and provide financial support for 
our programs. 

Look to the future 



Indicative aspects of change that may occur include: 
 Encouragement to operate as stand-alone enterprises and the growth of Self 

Management.  
 Opportunities to provide community facilities (sports halls, theatres, computer 

centres) leading to facilities being rented to allow 24/7 use by the community. 
What a timetable!  

 If leading schools are global – we will have links with overseas providers. Running 
offshore campuses in different languages will become easier and more common. 

 Networking of schools – through use of the new suite of multimedia technologies 
based on wiki and blog software– will challenge the notion of what Taroona High 
School actually is and where it is. 

 Home schooling – on line course taken from home 
 Staff and students working with community groups and organisations will challenge 

the notion of who is the teacher, who the student and be reflected in more fluid job 
descriptions, descriptions that best adapt to the changing needs of our students. 

 
AIMS 
To provide an educational culture that recognises and then rapidly (and readily) adapts to 
change. 
 
METHODOLOGY 
 A 5 year plan “And Beyond” with a high degree of future-scanning built into it will be 

required. 
 A committee will have the task of researching current and future methodology on 

schools, education, teaching and learning. 
 Internal reflection and measurement together with external research of possible 

improvements will be a key committee task. 
 Review and audit progress in all areas of the school improvement plan to ensure that 

they meet global best practice. 
 We must recognise and respond to the growing and broadening alliance between the 

school and the community. It will be vital to insure that we know who our stakeholders 
are—some of them will be new—and that all stakeholders have input into the school. 

 Finance statement – Ensure that our financial resources support our programs. 
 A major effort will be required to keep up with innovation in ICT and this, in turn, may 

require new funding/leasing/hiring/sharing arrangements. 
 Fully inclusive school in the future 
 Student outcomes that are and remain the best in the country and globally 
 
RELATED INITIATIVES 
 Fundraising 
 Balanced scorecards 
 24/7 use of facilities 
 ICT 
 
RELEVENT KPI’S 
 Management of curriculum and learning (including timetable and structure of the day) 
 Improve student outcomes – Literacy/numeracy/SOSE/Science/ICT data. 
 Grants 
 Use of ICT – increased engagement, 
 Learning and collaborating through ICT 
 Use of facilities 


