Unpack the Learning
Question #1: What do we want students to learn?
(CONTENT OBJECTIVES)
1. What are the 3-5 most essential standards for this
unit? (Can use data, curriculum and Lead4ward
Snapshot)
2. Find the verbs in the standards to determine the
level of learning students must reach
3. Guiding Questions:
• What are the vital behaviors, skills, and
standards for the next ________?
• Does this skill/standard have leverage: Is it
applicable to many academic areas?
• Does this skill/standard have endurance: Are
students expected to retain skill long after test?
• Does this skill/standard have readiness: Is it
prepping students for next grade level?
• Will this skill be assessed and results analyzed?

Resources
For
Unpacking
the Learning
Question #1: What do we want students to learn?
This section includes resources to guide your
thinking & conversations as you go through
Question #1 during planning.

Unpacking a Unit

PRIOR TO THE MEETING
•
•
•

Team members read and review all unit documents
Individual team members record questions they have about the unit
Team determines guiding questions for the team meeting (below)

--------------------------------------------------------------------------------------

Guiding Questions for Unpacking a Unit
Overview Questions
•
•
•
•

What unit documents are available for this unit of study?
Do we see how this unit connects to the overall goals of the course?
How will we ensure that students understand the relevancy of this unit?
Have we completed our planning for the next unit of study at least two weeks prior to the unit launch date?

Unit Plan Stage 1: Desired Results
What do we want students to know and be able to do?
(What do we want students to learn?)
•
•
•
•
•
•

What do the Stage 1 documents tell us about the goals of this unit?
What do we know/need to know about the standards connected to this unit?
Have we established the language we will use for communicating objectives and goals to students throughout
the unit?
How will students be made aware of the big idea and the goal of this unit, all along the way?
After reviewing the standards aligned to this unit, what questions do we still have?
What questions do we have about the megaspore or concept map?

Unpacking the TEKS and Other Standards

Unit Plan Stage 1: Desired Results
What do we want students to know and be able to do?
What do we want students to learn?

1. Know and understand the parts of the standard.
Guiding Questions:
- What are the parts of the standard?
- How do the parts of the standard connect?
- What important context does the knowledge and skill statement provide for the student
expectation (that might not otherwise be understood)?

2. Underline the verbs (and verb forms).
Guiding Questions:
- What do these underlined words communicate about learning outcomes?
- What patterns do you notice?
- What are the various levels of complexity required by the verbs?
- How can you clarify the meaning of each verb? (E.g., “Engage effectively in a range of
collaborative discussions…” -- Is the main verb engage, collaborate, or discuss? Reach
consensus on the expectation. Rewrite in the margin, if needed.)
(8) Quadratic functions and equations. The student applies the mathematical process
standards to solve, with and without technology, quadratic equations and evaluate the
reasonableness of their solutions. The student formulates statistical relationships and
evaluates their reasonableness based on real-world data. The student is expected to:
(A) solve quadratic equations having real solutions by factoring, taking square
roots, completing the square, and applying the quadratic formula; and
(B) write, using technology, quadratic functions that provide a reasonable fit to
data to estimate solutions and make predictions for real-world problems.

3. Identify the noun or noun phrase that the verb refers to. (These are direct objects, in case you were
wondering!)
Guiding Questions:
- What word or words answer the question of the verb? (E.g., Solve what? Determine what?)
- Are there multiple expectations built into a single statement? (E.g., “The student will recognize
rhyme, rhythm, and alliteration in poetry.”) If so, does it help to think of these separately or
together?
(8) Quadratic functions and equations. The student applies the mathematical process
standards to solve, with and without technology, quadratic equations and evaluate the
reasonableness of their solutions. The student formulates statistical relationships and
evaluates their reasonableness based on real-world data. The student is expected to:
(A) solve quadratic equations having real solutions by factoring, taking
square roots, completing the square, and applying the quadratic formula;
and
(B) write, using technology, quadratic functions that provide a reasonable
fit to data to estimate solutions and make predictions for real-world
problems.

4. Synthesize
Guiding Questions:
- What do you understand about the standard that you didn’t already?
- What is the “big idea” intended by this standard or collection of standards? (Zoom out!)
- In what ways might students be able to show learning of this standard?

Question #1 Breakdown for Unit #____
Essential Standards

Student Actions

6.8(A)- Compare and contrast potential and kinetic
energy

Compare & Contrast

7.7(B)- Distinguish between expressions and
equations verbally, numerically, and algebraically

Distinguish

8.6(A)- Explain how the Northwest Ordinance
established principles and procedures for orderly
expansion of the US

Explain

6.8- Identify figurative language

Identify

Question #2
• Create a Venn diagram for potential and
kinetic energy
• Write a 3 sentence summary comparing and
contrasting using the comparing/contrasting
sentence stems from Lead4Ward

Question #2
• Card sort- given examples of expressions and
equations, place into different groups
• With a partner verbally explain the
characteristics of expressions and the
characteristics of equations

Question #2
• Write a 3 paragraph essay explaining the
Northwest Ordinance and the effects on US
expansion
• Create a cause and effect chart using the
following stem: _________ from the
Northwest Ordinance caused
_____________. This affected US expansion
by…

Question #2
•

•

Highlight and label figurative language
(simile, metaphor, hyperbole,
personification) in the poem Abuelita.
When given 4 lists of words without titles,
determine the appropriate titles based on
the information in the list (titles include
simile, metaphor, hyperbole, personification)

Determine Evidence of Learning
Question #2: How will we know students are
learning?
1. Create Unit Assessment before beginning the unit
(calendar)
2. Start looking at lesson plans in PISD curriculum
3. Think with the “End in Mind”- what will students
do by the end of class to show their knowledge?
4. Plan a formal/informal assessment for each class
period (Language objectives)
5. Guiding Questions:
• How will the assessments work together to
show student’s level of achievement?
• Do we foresee any misconceptions?
• Are our assessments varied to address
multiple learning types and help build
language in ESL students?
• What will proficient student work look like?

Resources
For
Determining Evidence
of Learning
Question #2: How will we know students are
learning?
This section includes resources to guide your
thinking & conversations as you go through
Question #2 during planning.

Unpacking a Unit

PRIOR TO THE MEETING
•
•
•

Team members read and review all unit documents
Individual team members record questions they have about the unit
Team determines guiding questions for the team meeting (below)

--------------------------------------------------------------------------------------

Guiding Questions for Unpacking a Unit
Overview Questions
•
•
•
•

What unit documents are available for this unit of study?
Do we see how this unit connects to the overall goals of the course?
How will we ensure that students understand the relevancy of this unit?
Have we completed our planning for the next unit of study at least two weeks prior to the unit launch date?

Unit Plan Stage 2: Evidence of Learning
What will we accept as evidence that students are learning?
(How will we know if students are learning?)
•
•
•
•
•
•
•
•
•
•
•
•

What do the Stage 2 documents tell us about the student evidence tasks of this unit?
Which common formative assessments will be used by the team to measure progress toward the Stage 1 goals?
What questions do we have about this unit’s sample assessments, found in the curriculum planner?
After reviewing the CAP and all unit assessments, what questions do we still have?
How will we differentiate assessments?
Do we see and understand how the Stage 2 assessments relate to the Stage 1 goals?
Is a unit-wide pre-assessment appropriate and necessary?
Are all assessments created and ready for use?
Have we personally completed each assessment for the unit, and do we have exemplar assessments where
possible?
How will we calibrate our evaluation of success criteria for student evidence in this unit? Do we agree with what
“success” will look like for these assessments?
Do we see and understand the relationship between the unit’s formative and summative assessments?
After planning the gradebook for the unit, do we see an appropriate relationship between major and minor
grades?

Assessment Blueprint Unit #___

Standard
Being
Assessed

Ways to Assess

List all
How will this TEKS be assessed throughout the
Unit TEKS unit as well at the end of the unit?

(done at
the
beginning
of a unit)

# of Questions
on Unit
Assessment

When will
we bring this
data back to
the team to
discuss next
steps?

•

Date

(done at the beginning of a unit)

•

Is the
number of
questions
proportiona
l to the
amount of
time spent
teaching?
Readiness
vs.
supporting
standard?

What data
will be
brought back
to discuss
with the
team?

Next
steps?

What will
you do to
address
the data?
(can be set
after data
discussion)

(can be set
throughout
the unit)

(done at the
beginning of a
unit)
8.5(A)
Describe
the
structure
of atoms,
including
the
masses,
electrical
charges,
and
locations
of
protons,
neutrons
and
electrons

•
•

•

Quick Write at end of class (9/6)- students
describe atomic structure → build in
describing sentence stems
Warm up on day after teaching (9/7)
o Released STAAR Question

Unit Assessment

3

9/12

Team
members
will bring
their data to
discuss top 3
missed
questions.

1, 5, 6
were the
most
missed
questions.

Spiral in
released
STAAR
questions
to warm
ups (9/28
and 9/29)
to address
most
missed
questions.

Descriptive Review
Data Protocol
1. Introduction: A team member presents the results of an assessment or examples of student work to
teammates (3-5 minutes).
2. Teacher Presentation: Team members review the presented work as the presenting member explains
his or her concerns or questions. No interruptions or questions are allowed during this presentation (510 minutes).
3. Clarifying Questions: Participants may ask clarifying questions, but again no discussion is allowed at
this point (5 minutes).
4. Feedback: The team discusses the work together, giving three kinds of feedback each in separate
intervals. The presenting teacher listens and takes notes while his or her colleagues talk (5-10
minutes).
The feedback must directly relate to the assessment or examples of student work at hand. The three
kinds of feedback include the following:
a. Warm Feedback- Positive points associated with the work.
b. Cool Feedback- Questions, doubts, or possible gaps in the work
c. Hard Feedback- Challenges related to the work
5. Reflection: The presenting teacher responds to team members’ feedback, highlighting new insights,
seeking clarifications, and identifying changes to be made (10 minutes).
6. Debrief: The team leader solicits feedback regarding the team’s perceptions of the process (5 minutes).

•

This protocol can be used when one team member is presenting data and wants the feedback from other
team members.

•

This protocol can be adapted for an entire team to present data. An outside facilitator such as an
instructional coach or the Collaborative Team Facilitator (CTF) can facilitate. If a CTF chooses to facilitate,
their data will be included in the group data being discussed.

Data Driven Dialogue
What do you see?
(Facts Only)

What does the data suggest?
What assumptions can we
make about student
learning?

What are some next steps to
address the data?

Conversation Starters
•
•
•
•

I observe that…
Some patterns/trends
that I notice…
I can count…
I’m surprised that I see...

•
•
•
•

I believe the data
suggests...because...
I assume...
Additional data that
would help me is…
I can gather that...

•

•
•

I think the following are
appropriate
solutions/responses that
address the needs
implied in the data…
______ seems like a good
next step because…
______ will address
______ because...

How To:
1. Team members fill out column 1 and column 2 before the team data discussion.
2. Collaborative Team Facilitators or the PLC Coach will facilitate the conversation starting with column 1.
3. Every team member will share their column 1 without interruptions or questions.
4. Next, every team member will then share their column 2 without interruptions or questions.
5. Once all team members have shared, a whole group discussion about next steps can begin.
6. If teams are struggling with how to start sharing or the conversations, conversation starters may be
used for the corresponding column.

Design the Learning
Question #3 & #4: What learning experiences and
instruction will we plan?
1. Look at PISD curriculum, calendar, SIOP strategies
2. Thoroughly read through and make notes on the
lesson plan documents
3. Guiding Questions:
• How will the lesson be structured in order to
best address essential standards and provide
students with time to listen, read, speak, and
write?
• How will students be made aware of the “big
idea” of this lesson?
• What materials/resources need to be
gathered for this lesson?
• What expectations do we have for pacing and
time allotment for this lesson?

Resources
For
Designing the
Learning
Question #3 & #4: What learning experiences and
instruction will we plan?
This section includes resources to guide your
thinking & conversations as you go through
Questions #3 & #4 during planning.

Unpacking a Unit

PRIOR TO THE MEETING
•
•
•

Team members read and review all unit documents
Individual team members record questions they have about the unit
Team determines guiding questions for the team meeting (below)

--------------------------------------------------------------------------------------

Guiding Questions for Unpacking a Unit
Overview Questions
•
•
•
•

What unit documents are available for this unit of study?
Do we see how this unit connects to the overall goals of the course?
How will we ensure that students understand the relevancy of this unit?
Have we completed our planning for the next unit of study at least two weeks prior to the unit launch date?

Unit Plan Stage 3: Learning Plan
What learning experiences and instruction will we plan?
(How will we respond when students do not learn?)
(How will we enrich and extend the learning for students who are proficient?)
•
•
•
•
•
•
•
•
•
•
•
•

What do the Stage 3 documents tell us about the learning plan for this unit?
Do we see and understand the relationship between the unit’s Stage 3 lessons and the Stage 2 evidence?
What preferred and repeated instructional strategies will be used in this unit of study? Do we have a shared
understanding of what they are, how they work, and how to determine their impact?
Are we employing a variety of instructional approaches throughout the unit?
How will we differentiate lessons?
Where are the opportunities for student voice and choice?
Which lessons would benefit from a pre-assessment?
Which lessons and learning experiences will result in grades?
What will our pacing plan look like for this unit?
Have we worked together to update the calendar and unit overview/syllabus as needed?
After developing a timeline and calendar plan for the unit, are we able to leave approximately 20% of our time
available for either re-teaching or acceleration, as needed? What adjustments need to be made?
Do we have a plan for intervening when students are not successful with the essential learnings built into the
lessons?

*To access these strategies go to Lead4Ward.com then click on Instructional Tools

